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"All professional training programs strive to achieve a blend of theoretical and practical 
requisites. In the Jewish field there is the additional requirement of weaving in a Jewish 
component which adds to the complexity of the task." 

IT is less t h a n a d e c a d e s ince t h e 
e m e r g e n c e o f t h e g r a d u a t e s c h o o l 

p r o g r a m s specif ical ly g e a r e d to t r a i n i n g 
p e o p l e for c a r e e r s in J e w i s h c o m m u n a l 
s e r v i c e . 1 T h e p r e s e n c e o f t h e s e 
spec ia l i zed J e w i s h t ra in ing p r o g r a m s 
has b e g u n to h a v e a n i m p a c t o n t h e p r o 
fess ional p r e p a r a t i o n for J e w i s h c o m 
m u n a l c a r e e r s a n d c u r r e n t e x p e r i e n c e 
s u g g e s t s that this i m p a c t is l ikely to in 
crease in the f u t u r e . T h i s b e i n g t h e case , 
it is a p p r o p r i a t e that the field a d d r e s s 
i tse l f to r e v i e w i n g per iod ica l ly t h e objec
t ives a n d m e t h o d s o f t h e s e J e w i s h train
i n g p r o g r a m s . P r o f e s s o r Cutter ' s article 

* See article by William Cutter, immediately 
preceding. 

1 T h e current programs with specialized con
centrations in Jewish communal service are: 

1. T h e Baltimore Institute o f Jewish Com
munal Service, co-sponsored by the Balti
more Hebrew College and the University o f 
Maryland, School of Social Work 

2. Brandeis University-The Benjamin S. 
Hornstein Program in Jewish Communal 
Service 

3. Hebrew Union College-Jewish Institute o f 
Religion, California School o f Jewish Com
munal Service 

4 . T h e Wurzweiler School o f Social Work, 
Yeshiva University 

Prior to the deve lopment of these graduate pro
grams there were three previous specialized 
Jewish communal training programs each of 
which lasted a brief period of time. A school for 
Jewish communal work was organized in conjunc
tion with the New York Kehillah and lasted from 
1916-1919. T h e Graduate School for Jewish Social 
Work functioned from 1925-1939. A more 
modest program, the Training Bureau for Jewish 
Communal Service, offered mainly supplemental 
courses and operated from 1948-1952. 

is an i m p o r t a n t c o n t r i b u t i o n in this re 
gard . My c o m m e n t s are d e s i g n e d to e x 
t e n d this d i s c u s s i o n by o f f e r i n g a s o m e 
w h a t d i f f e r e n t p e r s p e c t i v e o n t h e cur-
ricular f o c u s o f t h e s c h o o l s . 

D e n n i n g J e w i s h C o m m u n a l S e r v i c e 

A t t h e o u t s e t it w o u l d b e wel l to i d e n 
tify a n d e x p l o r e a n i s sue w h i c h C u t t e r 
o n l y a l l udes to impl ic i t ly . G e n e r a l l y , t h e 
f ield o f J e w i s h c o m m u n a l serv ice is u n 
d e r s t o o d to r e f e r t o t h o s e p r o f e s s i o n a l 
p e r s o n n e l w h o p e r f o r m a r a n g e o f so
cial w o r k f u n c t i o n s wi th in the n e t w o r k 
o f J e w i s h social w e l f a r e a g e n c i e s . By it
se l f this is a d i spara te g r o u p , i n c l u d i n g 
case w o r k e r s , g r o u p w o r k e r s , social 
p l a n n e r s a n d c o m m u n i t y o r g a n i z e r s . I n 
a d d i t i o n t o t h e s e d i sc ip l ines , Cut t er , in 
his a p p r o a c h to J e w i s h p r o f e s s i o n a l 
w o r k , i n c l u d e s rabbis a n d J e w i s h e d 
ucators . T h i s raises a basic q u e s t i o n : 
Is it u s e f u l to ident i fy a s i n g l e field o f 
J e w i s h c o m m u n a l serv ice , e n c o m p a s s 
i n g p e o p l e f r o m d i f f e r e n t p r o f e s s i o n a l 
b a c k g r o u n d s ? 

L o e w e n b e r g , a d d r e s s i n g this q u e s 
t ion , o f f e r e d w h a t h e c o n s i d e r e d a 
"pragmat ic" de f in i t i on o f the field o f 
J e w i s h c o m m u n a l service: "all t h o s e 
fields w h i c h by c o m m o n c o n s e n t d e v o t e 
the ir e f for t s to s o m e activity c o n s i d e r e d 
to f u r t h e r the g r o u p ident i f i cat ion a n d 
g r o u p survival g o a l s o f A m e r i c a n J e w s , 
a n d are financed t h r o u g h J e w i s h c o m 
m u n a l f u n d s . " 2 F r o m the v a n t a g e p o i n t 

2 Frank M. Loewenberg, Survey of Manpower 
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o f a s se s s ing t h e r e q u i r e m e n t s for p r o 
fess ional p r e p a r a t i o n o f p e r s o n n e l 
w o r k i n g in the J e w i s h c o m m u n i t y , t h e 
i ssue is w h e t h e r t h e b o d y o f k n o w l e d g e 
a n d skills app l i cab le to t h e s h a r e d 
J e w i s h p u r p o s e s is suf f ic ient to w a r r a n t 
a c o m m o n e d u c a t i o n a l f r a m e o f re fer 
e n c e . O n t h e o n e h a n d , it c o u l d b e ar
g u e d that t h e r e c e n t h e i g h t e n e d interes t 
in e n h a n c i n g the J e w i s h aspects o f 
J e w i s h c o m m u n a l ins t i tu t ions has ra i sed 
this d i m e n s i o n o f the requis i t e s for p r o 
fess ional c o m p e t e n c e to a centra l pos i 
t ion . A c c o r d i n g l y , r e c r u i t i n g Jewi sh ly -
c o m m i t t e d i n d i v i d u a l s a n d p r o v i d i n g 
t h e m with a g o o d J e w i s h e d u c a t i o n 
w o u l d b e t h e p r i m e p r o f e s s i o n a l tra in
i n g object ive . 

S u c h a p o s i t i o n u n d e r l i e s Cutter's a p 
p r o a c h to t h e t ra in ing o f J e w i s h c o m 
m u n a l w o r k e r s . Hi s m a j o r p r e m i s e is 
that J e w i s h k n o w l e d g e s h o u l d b e t h e 
o v e r a r c h i n g e m p h a s i s in the g r a d u a t e 
curr icu la o f t h e s c h o o l s o f J e w i s h c o m 
m u n a l service . S u c h a pos i t i on o f c e n -
trality is t o be a c h i e v e d at t h e e x p e n s e o f 
t h e pract ical or technica l aspect s o f 
tra in ing . T h a t C u t t e r c o m e s to s u c h a 
p o s i t i o n is, in part , a ref lect ion o f his 
un i f i ed o r i e n t a t i o n to J e w i s h c o m m u n a l 
service . I f o n e b e g i n s wi th a un i f i ed v iew 
o f the field it fo l lows that the J e w i s h 
d i m e n s i o n , the basis o f t h e uni ty , is e l e 
v a t e d to p r i m e i m p o r t a n c e . A t the s a m e 
t i m e t h e pract ical requ i s i t e s o f the cur 
r i c u l u m , w h i c h vary across t h e s e p a r a t e 
d i sc ip l ines , are v i e w e d as less vital. 

W h i l e I th ink m u c h is to be g a i n e d 
f r o m a g e n e r i c a p p r o a c h to t r a i n i n g 
J e w i s h c o m m u n a l w o r k e r s , a n d clearly 
the c u r r e n t t r e n d is m o v i n g in this di 
r e c t i o n , 3 I d o n o t th ink it is func t iona l to 

Needs in fewish Communal Service (New York: 
Bureau for Careers in Jewish Service, Inc., March, 
1971), p. 4 . 

3 Evidence of the trend to a single profession 
is seen in the very deve lopment o f the schools o f 
Jewish communal service and the growing 
momentum within the National Conference o f 

i g n o r e the d i f f e r i n g n e e d s o f the severa l 
spec ia l i zat ions , s ince t h e s e e m e r g e f r o m 
tasks a n d p r o b l e m s wi th in the J e w i s h 
c o m m u n i t y , the r e s o l u t i o n o f w h i c h re
qu ire d iverse k n o w l e d g e a n d skills. 

For e x a m p l e , I be l i eve that t h e e x t e n t 
a n d s c o p e o f J e w i s h e d u c a t i o n for rabbis 
a n d J e w i s h e d u c a t o r s s h o u l d b e d i f fer 
e n t f r o m that e x p e c t e d f o r t h o s e J e w i s h 
c o m m u n a l w o r k e r s p r e p a r i n g for social 
w o r k f u n c t i o n s . It is well to state that w e 
e x p e c t all p r o f e s s i o n a l s w h o w o r k in the 
J e w i s h c o m m u n i t y to b e t h o r o u g h l y 
t ra ined Juda ica l ly , but s u c h a p o s i t i o n 
d o e s n ' t h e l p us with t h e realistic c h o i c e s 
w h i c h inevi tably m u s t b e m a d e in a n y 
e d u c a t i o n a l c u r r i c u l u m . I n a s imi lar 
v e i n I w o u l d c o n t e n d that the t echnica l 
c o m p e t e n c e s r e q u i r e d by t h e J e w i s h so
cial w o r k e r s as c o m p a r e d to t h e rabbis 
a n d e d u c a t o r s d i f f e r in n a t u r e as wel l as 
d e g r e e . Relat ive to the ir pro fe s s iona l 
f u n c t i o n the b a l a n c e b e t w e e n m e a n s 
a n d e n d s o f t h e s e two g r o u p s o f J e w i s h 
c o m m u n a l w o r k e r s s h o u l d be d i f f e r e n 
tially d e f i n e d . B y l u m p i n g t o g e t h e r the 
severa l d i sc ip l ines w i t h i n the J e w i s h 
p r o f e s s i o n a l field a d i s t o r t e d e m p h a s i s 
e m e r g e s . W h i l e I a m in a c c o r d wi th Cut
ter's call for e n h a n c i n g the J e w i s h 
k n o w l e d g e o f all J e w i s h p r o f e s s i o n a l s , I 
b e l i e v e his a t t e m p t to s p e a k wi th a s ing le 
p e r s p e c t i v e for the field l e a d s h i m t o 
u n d e r e m p h a s i z e the i m p o r t a n c e o f the 
practical c o m p o n e n t in the t r a i n i n g 
p r o g r a m s for J e w i s h c o m m u n a l serv ice . 

A n A l t e r n a t e T e n s i o n 

W e i g h i n g the priori t ies o f p r o f e s 
s ional e d u c a t i o n for J e w i s h c o m m u n a l 
serv ice f r o m the p e r s p e c t i v e o f a facul ty 
p e r s o n in o n e o f t h e g r a d u a t e s c h o o l s o f 
J e w i s h c o m m u n a l serv ice , I h a v e ex -
Jewish Communal Service for re-defining its pur

pose and function so as to reflect a c o m m o n frame 

o f reference for its associate professional groups. 

(See report o f the Membership Policy Committee 

by Dr. Carl Urbont in the Conference's publica

tion, Concurrents, Winter 1975-76.) 
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perienced a somewhat different di
lemma from the one described by Cut
ter. He speaks of the pressure, coming 
primarily from the professional prac
titioners in the field, for giving greater 
emphasis to technical skills, with the im
plication that the field is less concerned 
about the Judaic requirement of the 
curriculum. I think this was an issue five 
or more years ago, but today the Jewish 
dimension has assumed a much higher 
priority both in the work of the agencies 
and their expectations for the Jew
ish qualifications of their person
nel. Granted this trend needs to be 
strengthened, at least at this point the 
signals I receive from the field tend to 
endorse the Jewish emphasis in our cur
riculum. 

But I am aware of a related tension 
generated by a different constituency — 
faculty and students — which warrants 
discussion and analysis. I refer to the 
tension arising in the university between 
an academic and professional orienta
tion. With students the issue is initially 
focused around uncertainties about 
their decision to enter a professional 
career. Five years ago it was not part of 
the ethos of college graduates to be 
career-oriented. That generation was 
still very much under the influence of 
the counter-culture, and as such a pro
fessional career implied selling out to 
the "establishment" and an undue con
cern for materialism. As we have seen 
over the past several years, much of the 
idealism and radicalism of the late '60's 
has given way to indifference and 
apathy on broad social questions and a 
turn to privatism in individual orienta
tion. Now college students are flocking 
to concentrations in law, medicine and 
other career-oriented specializations. 
Similarly, turned-on Jewish students 
today are more comfortable in translat
ing their commitment into decisions to 
prepare for a career in Jewish profes
sional work. 

There are obvious differences among 
the professional career alternatives in 
relation to the pressures and tensions of 
graduate school. That Jewish communal 
service and Jewish education have a 
lower status than law or medicine, for 
example, has a bearing on the student's 
feelings as he is involved in preparing 
for a Jewish professional career. T h e 
aspiring Jewish professional does not 
have the same future prospect of occu
pational prestige or material rewards as 
does the aspiring doctor or lawyer. The 
promise of future recognition and re
ward can be a buffer to the inevitable 
rigors and uncertainties which need to 
be worked through in the course of 
graduate professional training. 

T h e problem is accentuated by the 
differential status of the academic and 
professional tracks within the univer
sity. Academic programs are generally 
more highly regarded than professional 
programs. The student experiences this 
differential status on three levels. First, 
as a member of the academic commu
nity he soon recognizes that he and his 
professional department do not rate as 
well as students and departments of an 
academic nature: A Judaic Studies 
major has a higher status than a student 
preparing for a career in Jewish com
munal service. He feels this in his in
teractions with other students, and 
above all from the faculty. 

On a second level, the student recog
nizes that the intellectual challenge of 
the professional curriculum generally is 
not of the same order as with academic 
courses. This applies both to field prac
tice as well as professional courses. In 
part this is explained by the nature of 
the task of imparting practical skills re
quired by a "craft." Much of the knowl
edge and skills of practice is a matter of 
personal artistry. This is difficult to con
ceptualize and takes on differing mean
ing and utility depending on the range 
of styles and needs of individual Iearn-
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ers. Moreover, it is unlikely that many 
student-professionals can achieve a level 
of mastery of professional skills which 
will offset the frustrations they experi
ence in their efforts to apply their learn
ings in their internships. The resulting 
impatience is transferred to a disillu
sionment with the effectiveness of the 
professional curriculum content. 

Finally, the frustration of the student 
in the professional program is com
pounded by the additional burden of 
having to deal with personal issues as 
part of his training. As an applied prac
titioner his self and style are relevant 
areas for learning. Therefore, in addi
tion to the normal academic demands of 
cognitive learning — reading, writing 
papers, and studying for exams — the 
student-professional must deal with try
ing to accommodate his personality to 
the requirements of professional prac
tice. 

So the student in the professional 
program must cope with questions con
cerning personal adequacy as well as re
spond to more typical learning re
quirements. Yet, relative to fellow stu
dents in academic programs, he can 
count on less support — present and 
future — in responding to his situation: 
he has to make peace with a lesser status 
in the academy and he anticipates a fu
ture professional career with less re
ward and recognition. 

A C a l l F o r M o r e J u d a i c a 

Another dimension to the profes
sional-academic dichotomy in training 
programs for Jewish professional work 
comes from Judaica professor col
leagues in the academy who call for in
creased courses in Jewish studies at the 
expense of the professional component. 
Here Cutter's argument in favor of 
deepening the Jewish competence of 
the Jewish professional is carried to its 
logical extension, namely, that a knowl
edge of Jewish sources and values is 

necessary not only for personal com
mitment but also in terms of its applica
bility for professional practice. As a Jew 
educated in classical sources the profes
sional would have a broadened vision 
and perspective to respond to the 
utilitarian needs of the job. It then fol
lows that the professional inputs in the 
curriculum can be safely reduced and 
replaced with academic courses in 
Judaica without jeopardizing profes
sional competence. 

Clearly the matter is one of balance. 
T h e programs of the schools in Jewish 
communal service offer an alternative to 
traditional graduate programs in that 
they are predicated upon the principle 
that the curriculum must include a sig
nificant Jewish educational component. 
The danger is that the pendulum moves 
to an extreme — producing people 
whose Jewish credentials are exemplary 
but who are inept professionally. This is 
apt to take expression in two ways. First, 
the lack of professional commitment 
makes it difficult to work effectively 
with colleagues in the agency settings. 
Such staff people often reflect an oppres
sive air of superiority, seeking to uplift 
colleagues who are viewed as am 
haartzim (unlearned people). A second 
area of difficulty arises in work with 
clients or members, where the lack of 
professional skills adversely affects the 
quality of practice. Effective help calls 
for more than good intentions. 

We neither make a contribution to the 
Jewish community nor do we establish 
the credibility of the schools of Jewish 
communal service if we produce 
graduates who do not function well in 
their jobs. 

A P r o f e s s i o n a l R a t i o n a l e 

What in fact is the rationale for pro
fessional courses and field work? Most 
obviously, there is material to learn 
about the people with whom we work, 
the institutions and communities which 
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h o s t t h e J e w i s h social w e l f a r e serv ices , 
a n d t h e p r o c e s s e s by w h i c h a p r o f e s 
s ional w o r k s wi th p e o p l e in the J e w i s h 
c o m m u n i t y so as to c o n t r i b u t e to t h e 
a c h i e v e m e n t o f the ir p u r p o s e s a n d 
t h o s e o f the J e w i s h c o m m u n i t y a g e n c i e s . 
Profess iona l t ra in ing m u s t a l so p r e p a r e 
the s t u d e n t to b e c o m e a se l f -d i rec t ing 
pract i t ioner . H e c o m e s to u n d e r s t a n d 
t h e r e q u i r e m e n t s a n d respons ib i l i t i e s o f 
t h e p r o f e s s i o n a l tasks that are to c o n 
front h i m a n d h a s s o m e s e n s e o f h o w to 
r e s p o n d t o t h e m . H e is soc ia l ized for a 
p r o f e s s i o n a l ro le . H i s ro le i n c l u d e s a 
b o d y o f k n o w l e d g e to ins truct his j o b 
f u n c t i o n i n g , e th ics to g u i d e in m a k i n g 
cho ices , a n d ties to co l l eagues a n d m e n 
tors to o f f e r s u p p o r t a n d sanc t ions 
for a d h e r i n g to qual i tat ive s t a n d a r d s . 
Lastly, the p r o f e s s i o n a l c o m p o n e n t o f 
t h e g r a d u a t e t r a i n i n g h e l p s t h e s t u d e n t 
d e f i n e his o w n p e r s o n a l style. Each 
prac t i t ioner has to a c h i e v e a synthes i s o f 
his persona l i ty a n d t h e severa l s t rands 
w h i c h f e e d his p r o f e s s i o n a l ro l e — the 
theoret ica l , the J e w i s h a n d the p r o f e s 
s ional . T h e s c h o o l e x p e r i e n c e facil itates 
the a c h i e v e m e n t o f this synthes i s , b o t h 
in t e r m s o f its a t m o s p h e r e o f o p e n n e s s 
a n d e x p e r i m e n t a t i o n a n d its ut i l izat ion 
o f the specif ic curr icu lar r e s o u r c e s o f 
field w o r k , s u p e r v i s i o n a n d a c a d e m i c 
adv i s ing . T h e e d u c a t i o n a l object ive is t o 
i m p a r t i n f o r m a t i o n w h i c h c a n b e u s e f u l 
in r e s p o n d i n g to specif ic work tasks, a n d 
a lso to e n a b l e t h e s t u d e n t to a c h i e v e 
suff ic ient c o m p e t e n c e in his p r o f e s 
s ional capaci ty to g e n e r a t e c o n f i d e n c e in 
the p e o p l e wi th w h o m h e w o r k s . 

T h e S c h o o l a s a M o d e l o f J e w i s h 
O r g a n i z a t i o n a l F u n c t i o n i n g 

I a m c o n v i n c e d that o n e o f the m o s t 
i m p o r t a n t ways p r o f e s s i o n a l skills c a n 
b e c o m m u n i c a t e d to g r a d u a t e s t u d e n t s 
( a n d a way insuff ic ient ly r e c o g n i z e d a n d 
t a p p e d ) is h o w the e d u c a t i o n a l e n t e r 
pr ise is o r g a n i z e d . T h e g r a d u a t e s c h o o l 

e x p e r i e n c e is a m i c r o c o s m o f a r a n g e o f 
a g e n c y services w i t h i n t h e J e w i s h c o m 
m u n i t y . H o w the p r o g r a m d i r e c t o r s 
s tructure the a c a d e m i c p r o g r a m a n d 
h o w the faculty a n d adv i sors r e s p o n d to 
the s t u d e n t s are p r o t o t y p e s for p r o f e s 
s ional serv ices . T h e s t u d e n t s m a y wel l 
l earn m o r e a b o u t p r o f e s s i o n a l pract ice 
f r o m t h e way the facul ty f u n c t i o n in 
their o r g a n i z a t i o n a l ro les t h a n in any o f 
t h e m o r e de l ibera te f o r m a l i z e d t e a c h i n g 
e f for t s . I a g r e e w i t h Prof. C u t t e r that 
m u c h p r o f e s s i o n a l skill can b e l e a r n e d 
o n the j o b . H o w e v e r , to t h e r e b y jus t i fy 
n o t r e s p o n d i n g to the s t u d e n t s ' call for 
specific p r o f e s s i o n a l skills i n a d v e r t e n t l y 
c o m m u n i c a t e s a p o o r p r o f e s s i o n a l les
s o n in b e i n g p e r c e p t i v e a n d r e s p o n s i v e 
to the n e e d s o f l e a r n e r s o r c l i ents . 

D o the p r o f e s s i o n a l k n o w l e d g e a n d 
skill w h i c h are t a u g h t d u r i n g g r a d u a t e 
t r a i n i n g m a k e a d i f f e r e n c e in p r o f e s 
s ional p e r f o r m a n c e ? I h a v e n o h a r d 
data o n t h e q u e s t i o n , b u t as I l o o k at 
g r a d u a t e s in the field, t h e r e is c lear evi
d e n c e o f a pos i t ive assoc ia t ion . C o n 
verse ly , I c a n ident i fy a n u m b e r o f 
g r a d u a t e s w h o w e r e h i g h o n J e w i s h 
c o m m i t m e n t a n d b a c k g r o u n d but n e v e r 
a c h i e v e d any p r o f e s s i o n a l c o m p e t e n c e , 
w h o h a v e b e e n f l o u n d e r i n g in the field. 

All p r o f e s s i o n a l t r a i n i n g p r o g r a m s 
strive to ach ieve a b l e n d o f theoret ical a n d 
practical requis i tes . I n the J e w i s h field 
t h e r e is t h e a d d i t i o n a l r e q u i r e m e n t o f 
w e a v i n g in a J e w i s h c o m p o n e n t w h i c h 
a d d s to the c o m p l e x i t y o f the task. S ince 
the J e w i s h c o m m u n a l t ra in ing s c h o o l s 
are re lat ively n e w few p r e c e d e n t s are 
avai lable u p o n w h i c h they can d e p e n d . 
F u r t h e r m o r e , n o nat ional o r g a n i z a 
t ions , s u c h as the C o u n c i l o n Social 
W o r k E d u c a t i o n , ex i s t s to o f f e r the 
s c h o o l s g u i d e l i n e s a n d s u p p o r t in p u r 
s u i n g so lu t ions to the ir curr icu lar p r o b 
l ems . Clearly in r e c e n t years the field o f 
J e w i s h c o m m u n a l service has i n c r e a s e d 
its e x p e c t a t i o n s for J e w i s h c o m m i t m e n t 

3 4 2 

J O U R N A L O F JEWISH C O M M U N A L SERVICE 

a n d e d u c a t i o n for its p r o f e s s i o n a l prac
t i t ioners . T h i s mod i f i ca t ion in pr ior i t ies 
inevi tably will r e q u i r e a r e d e f i n i t i o n o f 
t h e p lace o f the tradi t ional pract ical 
f o c u s o f p r o f e s s i o n a l t r a i n i n g p r o g r a m s . 

My r e s p o n s e to Prof. Cutter 's p a p e r is 
a n e f for t to find a n a p p r o p r i a t e syn
thes i s b e t w e e n t h e J e w i s h a n d practical 
e m p h a s e s in t h e g r a d u a t e p r e p a r a t i o n 
o f J e w i s h c o m m u n a l w o r k e r s . 
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